6. Guidance for English writing
6.1 A more flexible approach
The approach to teacher assessment of English writing differs from that adopted in other subjects. This difference recognises and reflects the nature of the subject and that a degree of subjectivity is needed to assess it. Teachers are therefore afforded more flexibility in reaching a rounded judgement about a pupil’s overall attainment in writing. 
A teacher must still assess a pupil against all of the ‘pupil can’ statements within the standard at which they are judged to be working. While a pupil’s writing should meet all the statements within that standard (since these represent the key elements of English writing within the national curriculum), teachers can use their discretion to ensure that a particular weakness does not prevent an accurate judgement of a pupil’s overall attainment being made.
A teacher’s professional judgement takes precedence, but teachers must be able to justify their decisions during moderation. When a teacher deems that a pupil meets a standard despite a particular weakness, they must have good reason to judge that this is the most accurate standard to describe the pupil’s overall attainment. The reason for this is likely to vary from pupil to pupil but, in all instances, teachers must be confident that the weakness is an exception in terms of the pupil’s overall attainment.
A particular weakness can relate to a part or the whole of a statement (or statements); the only consideration is whether it prevents an accurate judgement from being made overall. A particular weakness may well relate to a specific learning difficulty, but it is not limited to this. In addition, a specific learning difficulty does not automatically constitute a particular weakness which would prevent an accurate judgement. The same overall standard must be applied equally to all pupils.





















6.2 Independent writing
Pupils’ writing upon which teachers base their judgements must be produced independently. The national curriculum is clear that writing should also be produced through discussion with the teacher and peers.
A piece of writing may provide evidence of a pupil demonstrating some ‘pupil can’ statements independently, but not others. For example, a pupil may produce an independent piece of writing which meets many of the statements relating to composition and the use of grammar, but they did not demonstrate independent spelling where the teacher has provided the pupil with domain specific words or corrected their spelling. This does not mean that the entire piece is not independent.
Teachers may choose to use success criteria in lessons to help pupils to understand what they have learnt and help them to judge whether a pupil has met the objectives for a piece of writing. Using success criteria does not mean that a pupil’s writing is not independent; they would simply need to avoid modelling or over-scaffolding the expected outcome. Furthermore, using detailed success criteria as a teaching tool for one aspect of writing could still provide independent evidence of other ‘pupil can’ statements which have not been mentioned.

Writing is likely to be independent if it:
• emerges from a text, topic, visit, or curriculum experience in which pupils have had opportunities to discuss and rehearse what is to be written about
• enables pupils to use their own ideas and provides them with an element of choice, for example writing from the perspective of a character they have chosen themselves
• has been edited, if required, by the pupil without the support of the teacher, although this may be in response to self, peer, or group evaluation
• is produced by pupils who have, if required, sought out classroom resources, such as dictionaries or thesauruses, without prompting to do so by the teacher


Writing is not independent if it has been:
• modelled or heavily scaffolded 
• copied or paraphrased
• edited as a result of direct intervention by a teacher or other adult, for example when the pupil has been directed to change specific words for greater impact, where incorrect or omitted punctuation has been indicated, or when incorrectly spelt words have been identified by an adult for the pupil to correct. 
(In turn:
Does this include reading another child’s work and pointing out good features to analyse before children edit own writing?
Does this include writing in margin where punctuation has been omitted but without indicating where?
Does this include writing common misspelled words written on the board but which the child has to select?)
• produced with the support of electronic aids that automatically provide correct spelling, synonyms, punctuation, or predictive text
• supported by detailed success criteria that specifically direct pupils as to what to include, or where to include it, in their writing, such as directing them to include specific vocabulary, grammatical features, or punctuation



6.3 Spelling
A pupil’s standard in spelling should be evident throughout their writing. However, a school’s spelling tests can provide additional evidence of pupils’ independent spelling.
The frameworks refer to the word lists within the spelling appendix to the national curriculum (English Appendix 1) to exemplify the words that pupils should be able to spell.
At KS2, the lists for years 3 and 4 and years 5 and 6 are statutory within the national curriculum. These are a mixture of words pupils frequently use in their writing and those which they often spell incorrectly. As these form part of the curriculum, and should be assessed on an ongoing basis, they should be generally be evident in pupils’ writing.
However, teachers should assess the words from the lists that pupils do use, and they can consider additional evidence of pupils spelling these words in spelling tests or exercises.

6.4 Handwriting

A pupil’s standard of handwriting should be evident throughout their writing. When assessing it, teachers should consider evidence in a pupil’s independent writing to judge whether the statements have been met.
Handwriting books or handwriting exercises can provide additional evidence, but this would not be sufficient on its own.
Pupils who are physically unable to write may use a word processor.
Pupils who are physically able to write may also choose to word-process some of their writing, where appropriate. When pupils are using a word processor, it is advised that the spelling and grammar check functions are disabled, in order for the teacher to verify that they are able to meet the relevant ‘pupil can’ statements independently.

















2018 - 2019 English Writing Framework

	
	Working towards the expected standard
	Working at the expected standard
	Working at greater depth 

	Text Level
	write for a range of purposes
	write effectively for a range of purposes and audiences, selecting language that shows good awareness of the reader (e.g. the use of the first person in a diary; direct address in instructions and persuasive writing)
	write effectively for a range of purposes and audiences, selecting the appropriate form and drawing independently on what they have read as models for their own writing (e.g. literary language, characterisation, structure)

	Grammar and Vocabulary
	
	select vocabulary and grammatical structures that reflect what the writing requires, doing this mostly appropriately (e.g. using contracted forms in dialogues in narrative;
using passive verbs to affect how information is presented; using modal verbs to suggest degrees of possibility)
	exercise an assured and conscious control over levels of formality, particularly through manipulating grammar and vocabulary to achieve this



	
	
	use verb tenses consistently and correctly throughout their writing
	

	
	
	
	distinguish between the language of speech and writing 3 and choose the appropriate register

	Paragraphs
	use paragraphs to organise ideas 
	use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place, pronouns, synonyms) within and across paragraphs 
	

	Narrative
	in narratives, describe settings and characters
	in narratives, describe settings, characters and atmosphere 
	

	
	
	integrate dialogue in narratives to convey character and advance the action 
	

	Non-narrative
	in non-narrative writing, use simple devices to structure the writing and support the reader (e.g. headings,
sub-headings, bullet points)
	
	

	Punctuation
	use capital letters, full stops, question marks, commas for lists and apostrophes for contraction mostly correctly
	use the range of punctuation taught at key stage 2 mostly correctly ^ (e.g. inverted commas and other punctuation to indicate direct speech)
	use the range of punctuation taught at key stage 2 correctly (e.g. semi-colons, dashes, colons, hyphens) and, when necessary, use such punctuation precisely to enhance meaning and avoid ambiguity.^ 

	Spelling
	spell correctly most words from the year 3 / year 4 spelling list, and some words from the year 5 / year 6 spelling list*
	spell correctly most words from the year 5 / year 6 spelling list, * and use a dictionary to check the spelling of uncommon or more ambitious vocabulary  
	

	Handwriting
	write legibly 1
	maintain legibility in joined handwriting when writing at speed.2 
	

	* These are detailed in the word lists with in the spelling appendix to the national curriculum (English Appendix 1) Teachers should refer to these to exemplify the words that pupils should be able to spell.
^ This relates to punctuation taught in the national curriculum, which is detailed in the grammar and punctuation appendix to the national curriculum (English Appendix 2). Pupils are expected to be able to use the range of punctuation shown here in their writing, but this does not mean that every single punctuation mark must be evident.

1 At this standard, there is no specific requirement for a pupil’s handwriting to be joined. 
2 The national curriculum states that pupils should be taught to ‘use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one another, are best left unjoined’.
3 Pupils should recognise that certain features of spoken language (e.g. contracted verb forms, other grammatical informality, colloquial expressions, long coordinated sentences) are less likely in writing and be able to select alternative vocabulary and grammar.

	










English writing
Using the English writing framework
• The three standards in this framework contain a number of ‘pupil can’ statements. To judge that a pupil is working at a standard in English writing, teachers need to have evidence which demonstrates that the pupil meets the standard described overall.
• A pupil’s writing should meet all of the statements within the standard at which they are judged. However, teachers can use their discretion to ensure that, on occasion,a particular weakness does not prevent an accurate judgement being made of a pupil’s attainment overall. A teacher’s professional judgement about whether the pupil has met the standard overall takes precedence. This approach applies to English writing only.
• A particular weakness could relate to a part or the whole of a statement (or statements), if there is good reason to judge that it would prevent an accurate judgement being made.
• A pupil’s answers to specific questions in classroom tests may provide additional evidence that they have met certain statements. Although tests might not focus
solely on the key aspects in this framework, they may also provide evidence to support the judgement overall.
• A pupil’s writing which teachers use to make judgements must be produced independently. Teachers can refer to STA’s guidance on teacher assessment for
further information about independent work.






















Exemplification Materials: Text Types (Genres)

	
	Non - Fiction
	Fiction

	Working towards the expected standard
	Non-fiction
(Explanation - Remembrance Day)
	
	Balanced Argument
(Mobile Phones)
	Description
(Non-fiction - History -
Titanic)
	Non-fiction
Biography - (Mary Anning)

	
	
	
	Narrative
(Retell beginning of James and the Giant Peach - setting and characters)
	
	Letter
(History WW1 - Fictional)
	Prediction
(What might happen next to main character in story)
	Description
(Character describing setting in story)
	
	

	Working at the expected standard
	
	Recount
(Viking Workshop)
	Balanced Argument
(Graffiti)
	
	
	Science Investigation
(Completing a circuit with foods)
	
	Letter
(Viking Workshop)
	Short Story (x2)
Adventure with Time Slip
Retell Macbeth

	
	
	
	
	
	

	Working at the expected standard
	
	Recount
(Trip to Globe)
	
	
	
	
	Information
(Theatre expert comparing Kings Theatre and Globe)
	
	Short Story (x2)
Adventure 
Science Fiction

	Procedural
(Instructions - History - mummification)

	
	
	
	Diary
(History - Queen Victoria)
	

	Working at greater depth 
	
	
	
	
	
	
	Explanation/Information
(Pointe Shoes)
	Letter
(Accepting an invitation)
	Short Story
Story building tension
	
	
	
	Description
(Character, setting, tension)
	Diary
(Character -
‘The Giant’s Necklace’) 
	Newspaper Report
(Events in story ‘The Giant’s Necklace’)

















Exemplification Materials: Composition, Transcription and GPS

Non-fiction - Explanation

	Composition
	GPS
	Transcription

	Working towards the expected standard

	(Remembrance Day)

	some awareness of the needs of the audience, sharing key facts logically and systematically.
	subordinating conjunction (because)
	Spelling of words from the year 3 / year 4 lists is mostly correct

	paragraphs organise information into different themes (no headings)
	expanded noun phrase
	Choice of homophones not always correct

	Within and across sentences, cohesion is achieved through the use of some pronouns
	Missing words in sentences 
	Handwriting legible but not always joined.

	Formality (but not consistent hence not at expected)
	Passive form (matches formality - see composition)
	Mixing upper and lower case letters

	Did not use different language structures to show awareness of purpose - e.g. rhetorical question, sentences with subordinating clauses 
	Capital letters, full stops, question marks and commas (where they are used) are mostly used correctly.
	

















Recount

	Composition
	GPS
	Transcription

	Working at expected standard

	(Viking Workshop)
	(Trip to Globe)
	(Viking Workshop)
	(Trip to Globe)
	(Viking Workshop)
	(Trip to Globe)

	informal writing - interspersed with simple personal comments and observations

appropriate level of detail provides the intended reader with a clear picture
	interweaves specific memories of the day with factual information and comments from the writer that show a good awareness of a reader.
	
	Overly complicated clause structures marked down. Several less complicated sentences better.
	Spelling is mostly correct.

	Spelling is mostly correct.


	straightforward chronological account
		
opening paragraph successfully engages the reader and creates a sense of intrigue by deliberately withholding information
	brief introduction, a series of chronologically- organised paragraphs		
conclusion draws together the themes effectively
	
	verb forms - infinitive, modal, passive, past progressive, simple past
	
	Spelling from Year 5/6 list incorrect

	vocabulary choices are accurate, but they lack the precision and breadth (due to repetition of very/really)
	a sense of enthusiasm, sharing comment and opinion through apt choices of vocabulary and informal structures 
	
	Multi relative clause sentence with subordination and coordination praised as individual parts but together show lack of control. 
	joined handwriting is legible.
	joined handwriting is legible.


	Cohesion through references to the subject (Gary, the man, he)

Cohesion through adverbials and pronouns
	A range of cohesive devices are used effectively and correctly, including adverbials to establish time frames and pronouns
	Preposition phrases
	Expanded noun phrases with prepositional phrases
	
	

	
	Use of question to draw in reader but as added to end meaning not clear.
	Brackets for parenthesis
Commas for clarity and after fronted adverbials
Colon
Dash to mark boundary between independent clauses
	Brackets for parenthesis, inverted commas, a hyphen, a dash to mark a strong afterthought, and a semi-colon to mark the boundary between independent clauses.
Commas are used for clarity (including after fronted adverbials)
	
	



Balanced Argument

	Composition
	GPS
	Transcription

	Working towards the expected standard
	Working at expected standard
	Working towards the expected standard
	Working at expected standard
	Working towards the expected standard
	Working at expected standard

	(Mobile Phones)
	(Graffiti)
	(Mobile Phones)
	(Graffiti)
	(Mobile Phones)
	(Graffiti)

	Short but presents 2 contrasting views
	presents 2 contrasting views
	conclusion directly addresses the question in this section, expanding the answer with another independent clause joined with the coordinating conjunction (but)
	Cohesion is achieved within and across the 4 paragraphs through the use of adverbs
	Handwriting is legible. Inconsistencies in the size of some letters mean that it is not always clear if a word has been capitalised or not.
	Handwriting maintains legibility with letters appropriately joined	

	more formal tone that would be appropriate for this type of writing is reflected in the choice of technical and specific vocabulary, as well as some vocabulary that might be expected in a balanced argument (however, in my opinion), although this is underdeveloped,

Contracted forms are used and punctuated correctly, however, they jar with the formal tone required
	formal tone mostly maintained throughout the selection of grammatical structures and vocabulary
Contractions are rarely used
passive verbs suggest formality and show that the writer is detached from the argument.
			 	 	 		
			 			
				
					
			
			
		

	Precise vocabulary choices

	
	edits have been made at the point of writing to improve vocabulary choices and avoid repetition.


	While this short sentence answers the question succinctly before going on to expand on the topic in subsequent sentences, the opportunity to introduce the idea that different people would hold different views is missed here.		piece presents the writer’s thoughts rather than communicating the different views held by others.


	writer’s personal views are outlined in the closing paragraph

conclusion directly addresses the reader and clarifies the writer’s stance
	Contracted forms are used and punctuated correctly, however, they jar with the formal tone required
	Contractions are rarely used
	Spelling of words from the year 3 / year 4 and year 5 / year 6 lists is mostly correct

	Most words are correctly spelled. Words from the year 5 / 6 spelling list that are correctly spelled

	Short paragraphs deal broadly with one specific topic or idea, although they skip from topic to topic, not managing to create a sense of coherence across the argument.
	
	
	passive verbs and modal verbs
	
	

	A question acts as a sub-heading, moving the content on from a general discussion about mobile technology to the specific topic of mobiles in schools.
	
	
	Multi-clause sentence containing co-ordination (and; but) and subordination (if)
	
	

	
	
	
	Adverbs secure the argument
	
	

	
	
	Capital letters, full stops and commas are used correctly. The apostrophe for possession, a feature of punctuation at key stage 2, is omitted
	Commas for parenthesis are used correctly, as are commas for clarity, including after most fronted adverbials.
		
The question mark is used correctly in the title.
	
	




















Description

	Composition
	GPS
	Transcription

	Working towards the expected standard

	(Non-fiction - History -Titanic)

	short description, paints a picture of the scene on the Titanic just before it sets sail.
	Control of tense and verbs forms is not always entirely consistent
	

	this piece shows good control over a range of grammatical structures and excellent vocabulary choices, both of which combine to create cohesive and engaging writing
	effective choice of adjectives
	Spelling of words from the year 3 / year 4 lists is mostly correct

	alternates between describing the scene in the third person and speaking directly to the audience, describing the scene as if the reader were there, on board
excellent vocabulary choice and appropriate construction show a good awareness of audience.
	Multi-clause sentence joined with subordinating conjunction
	Handwriting is legible; joins are often evident

	detailed recording of small details
	spelling and punctuation are inconsistent
	spelling and punctuation are inconsistent

	Cohesion is achieved through a range of devices, including pronouns and chains of reference
				
and through repetition of ideas and structure
	Expanded noun phrase

	

	
	Control of modal verb to convey subtle difference
	

	
	comma used to join 2 independent clauses, rather than a conjunction or semi- colon, shows that Dani’s control of punctuation is still developing
	











Biography

	Composition
	GPS
	Transcription

	Working towards the expected standard

	(Mary Anning)

	draws on independent research and makes links to history and science lessons
	Fronted adverbials provide information at the start of the sentence, setting the tone for the information that follows
	Handwriting is legible and showing progress towards a joined hand

	Historical information has been précised to provide background
	wide range of different sentence structures are used, often to good effect, to convey meaning
	Spelling of words from the year 3 / year 4 lists is mostly correct, but not always.

	ideas are organised into a series of clearly- defined paragraphs, each with a clear topic. After an introduction, these tell Mary’s story in chronological order
	used adverbs to add additional detail for the reader, this is not always successful, with 2 different adverbs giving a confused image of the scene
	

	attempted to use vocabulary to reflect the tone the writing requires. This is mostly achieved successfully, making good use of technical vocabulary	
	Relative clause adds further information
	

	accurate use of conjunctions (so, because, and); and no contractions.
	Adverbs (carefully, patiently), adverbials of time (bit by bit, each day) and repetition (months and months) combine to good effect
	

	formal and detached tone of a biography is sometimes undermined by colloquial turns of phrase
	Capitals are used mostly accurately, including for most proper nouns
				
Full stops and exclamation marks are also used mostly accurately, but not always, particularly in longer sentences
					
Apostrophes for possession are inconsistent.
	












Science Investigation

	Composition
	GPS
	Transcription

	Working at the expected standard

	(Completing a circuit with foods)

	This piece is a short account of a science experiment.
While the text lacks the key features we might expect of this type of writing (numbered steps for the method, a discrete prediction to be tested), many of the broad features of a science report (aim, prediction, method, results and conclusion) are evident. The text overall is clear, with helpful headings and a simple table of results to support the reader.
	use of a fronted subordinate clause (If it buzzed)
				
			
		

	Handwriting maintains legibility with letters appropriately joined.

	The selection of relevant technical vocabulary (cell, connect, object, conducter, electron, positive end of the circuit) is consistent with the formal demands of this type of writing.

But not fully reflected in the rest of the writing, where the writer is placed in the centre of events (we did an experiment), rather than the passive voice
						
use of contractions (weren’t, didn’t) detract from the formal tone
	Co-ordination (but) is used to contrast the alternative outcome
	Spelling is mostly correct, including that of technical terminology.


	
	range of different verb forms is used across the piece: the simple past and the past progressive
	

	
	range of punctuation used at key stage 2 is mostly accurate including commas for clarity and after fronted adverbials
					
A semi- colon and a dash are used to mark the boundary between independent clauses, a colon is used to introduce a bulleted list and a hyphen is used correctly to avoid ambiguity.
	

	Preposition phrases (in the lemon; from the zinc strip; up the wire) and expanded noun phrases (a low-power battery; the positive end of the circuit) lend precision and detail to the account of the experiment.
	Preposition phrases (in the lemon; from the zinc strip; up the wire) and expanded noun phrases (a low-power battery; the positive end of the circuit) lend precision and detail to the account of the experiment.
	







Information/Explanation


	Composition
	GPS
	Transcription

	Working at expected standard
	Working at greater depth 
	Working at expected standard
	Working at greater depth 
	Working at expected standard
	Working at greater depth 

	(Theatre expert comparing Kings Theatre and Globe)
	(Pointe Shoes)
	(Theatre expert comparing Kings Theatre and Globe)
	(Pointe Shoes)
	(Theatre expert comparing Kings Theatre and Globe)
	(Pointe Shoes)

	factual evidence drawn from research and real-life experiences
	draws upon independent research and personal experience.
	Passive verbs support the formal presentation of historical facts and distance the writer from the views being reported, but this is inconsistent.

modal verb
	use of the passive form and impersonal constructions

	Spelling is mostly correct, although there are some persistent errors in the spelling of ‘theatre’,
	

	
	appropriate use of past or present tense to signal the shifts between historical account and present-day information
	Commas, inverted commas, brackets for parenthesis, a dash to mark a strong afterthought, colons and bullet points are mostly used correctly
	brackets for parenthesis, commas to avoid ambiguity (including after fronted adverbials), dashes, hyphens, a colon to introduce a list, semi-colons to separate items in a list and a semi-colon to mark the boundary between two independent clauses.
	The joined handwriting is legible
	The joined handwriting is legible

	opening introduces the 2 theatres succinctly and effectively

series of well-developed paragraphs
	ideas are organised into well-developed paragraphs, each with a clear topic.
	
	
	Year 5/6 spellings correct
	Spelling is mostly correct with only one error in technical vocabulary

	Within and across sentences and paragraphs, cohesive devices link ideas and information, including fronted adverbials (Additionally), preposition phrases (In the Edwardian times), conjunctions (Although some of the roof is thatched) and pronouns

Contrasting preposition phrases - (from the stage, at the top of the theatre)
	Cohesion is achieved through the use of adverbials	

pronoun links
	Preposition phrases add detail, qualification and indicate the relationship

	fronted adverbial
	
delaying the subject of this sentence, Frankie avoids repetition of the ‘shoes’ at the start of each sentence	
	
	

	Presentational devices (headings, sub- headings and bullet points) support overall coherence
		
Bullet points in the final section share key facts with the reader, providing an appropriate ending, in the style of many engaging non-fiction books for children.
	labelled diagram supports the explanation further/Diagram, caption and labelling
	Multi-clause sentence, deploying a range of clause structures,

Positioning of different clause structures
	multi-clause sentence incorporating co-ordination and subordination, including a passive construction (It was also thought)
	
	

	Specific terminology
	Appropriate use of technical vocabulary

Precise selection of nouns
	
	
	
	

	formal and informal grammatical structures
	style of a non-fiction book. 
			
information has been précised to provide a formal explanation
		
The touches of personal comment within it convey a sense of enthusiasm for the topic						
shifts between the more formal explanation and informal asides to the reader
		
deliberate decision to use a more informal tone to represent the imagined reader using the inclusive second person (might ask ‘why hurt your feet...),
	
	
	
	

	direct address to the reader (Even though a tragedy could make you upset)
	Opening with a rhetorical question helps to draw the reader into the text
			more informal second person address to the reader/first person commentary
		
brackets shows Frankie’s awareness of the reader
	
	
	
	






Letter- Non-Fiction

	Composition
	GPS
	Transcription

	Working at expected standard
	Working at greater depth 
	Working at expected standard
	Working at greater depth 
	Working at expected standard
	Working at greater depth 

	(Viking Workshop)
	(Accepting an invitation)
	(Viking Workshop)
	(Accepting an invitation)
	(Viking Workshop)
	(Accepting an invitation)

	structure of a letter is used appropriately, with the correct greeting and closing
	
	multi-clause sentence, incorporating co-ordination and layers of subordination.
	
	Year 5/6 spellings mostly correct
	Year 5/6 spellings mostly correct

	the letter attempts some formality					
although less formal vocabulary and structures are used as the writer becomes involved in the writing and loses some control over the level of formality required for this letter
	sustains a suitably formal style
		
while retaining a strong personal voice and sense of engagement
		
deliberate transition to a more informal tone to conclude the letter
	Effective use of modal verbs

	verb forms in this paragraph, selected for meaning and effect (past tense)
	Handwriting maintains legibility and fluency with letters appropriately joined	
	word process this piece is appropriate for the purpose and audience.

	Cohesion is achieved through the use of straightforward adverbials (First of all; also), determiners (that story; another one), pronouns (That was one of my favourite parts) and ellipsis (when all of a sudden...Dong!).
	Although some typical cohesive devices are used (in fact; even though), cohesion is achieved mostly through the combined use of pronoun referencing and the manipulation of grammatical structures, particularly the use of clauses starting with – ing verbs which function as the subject of the sentence
	expanded noun phrases
	
	
	

	
	direct address to the reader
	The punctuation here is mostly accurate, including commas after fronted adverbials, commas for parenthesis, and exclamation marks.
	Colon marks the boundary between independent clauses
	
full range of punctuation taught at key stage 2 is used, including colons and semi-colons to mark the boundary between independent clauses.
	
	

	
	precise technical terms and literary vocabulary
	
	
	
	


Letter - Fiction

	Composition
	GPS
	Transcription

	Working towards the expected standard

	(History WW1 - Fictional)

	structure of a letter is used appropriately, with the correct greeting and an appropriate closing (That is all for tonight) but pupil uses a simple statement which gives a rather abrupt ending (Love from)
	Capital letters, full stops, question marks and commas	
	Spellings of more ambitious vocabulary choices are mostly phonically-plausible

	maintains a voice for the character
	Capitalises proper nouns but also some words that don’t need it. 
	Handwriting is legible although mostly not joined.

	Paragraphs divide into 2 sections
	attempted to use repetition of verbs for effect and cohesion	
	

	A degree of cohesion is achieved through the use of adverbials and pronouns although this is not successful enough (not clear why from explanation)
	choice of verb is not precise but matches level of informality as letter to a relative.
	

	choices of vocabulary appropriate and show letter is from a different time.
				
convey the strength of the character’s emotion
	
	

	Opening with 2 repeated questions provides an effective way of showing the writer’s concern and worry, immediately setting the scene for the letter
	
	














Narrative – Retell

	Composition
	GPS
	Transcription

	Working towards the expected standard
	Working at the expected standard
	Working towards the expected standard
	Working at the expected standard
	Working towards the expected standard
	Working at the expected standard 

	(Retell beginning of James and the Giant Peach - setting and characters)
	(Retell Macbeth)
	(Retell beginning of James and the Giant Peach - setting and characters)
	(Retell Macbeth)
	[bookmark: _GoBack](Retell beginning of James and the Giant Peach - setting and characters)
	(Retell Macbeth)

	shows an awareness of the reader, using well- chosen adjectives and expanded noun phrases
	opening paragraph shows an awareness of the reader and the information they need, introducing 2 principal characters and providing information of events prior to the story opening

Awareness of reader shown through use of adverbs and expanded noun phrases to add detail concisely. Not always used accurately as they would be by a child writing at greater depth. 

repetition for effect (although vocabulary choice could be improved)
	Brackets are used well to share additional information with the reader
	
	Spelling not always correct
	

	builds cohesion through accurate use of pronouns and the use of adverbials
	builds cohesion through use of adverbials, integration of dialogue, echo of opening scene/direct repetition of vocabulary
	Punctuation not always correct
	Punctuation for direct speech and commas for clarity and after fronted adverbials are mostly used correct.

Dashes for parenthesis and a semi-colon to mark the boundary between independent clauses
	spelling of words from the year 3 / year 4 lists that are used here is correct
	Spelling is mostly correct, with occasional errors and inconsistencies for unfamiliar or ambitious word choices

	Use of colloquial constructions slightly jar with the tone of a storyteller used so well elsewhere
	Use of passive form, reflecting the language of ghost stories or some traditional tales
	range of grammatical structures used 
	repeat specific grammatical structures using co-ordination
	handwriting is legible and progress in joined handwriting is clear although not all joins evident.
	Handwriting maintains legibility and fluency with letters appropriately joined


	Some excellent vocabulary choices but not always accurate or convey meaning intended.
	attempts at using archaic language but occasionally slips into informal contemporary vocabulary (difference between working at and at greater depth)

Precise choice of nouns
	Use of modal verbs to communicate is not yet accurate,
	use of the past progressive to communicate exact meaning	
	
	

	
	establish a sinister atmosphere
	control of verb tenses is not yet secure
	good control of verb tenses

perfect form of the passive used
	
	

	
	Parts of the dialogue attempt to mirror the lines and repetition from the play			
Dialogue is further integrated at specific points to support the writer’s interpretation of the characters and their relationship with one another
	Inconsistent use of capital letters, full stops, commas.

Incorrect apostrophe for contraction
	
	
	

	
	Rhetorical questions give information about the character and create tension
	
	
	
	



























Narrative – Adventure

	Composition
	GPS
	Transcription

	Working at expected standard
	Working at expected standard
	Working at expected standard
	Working at expected standard
	Working at expected standard
	Working at expected standard

	(Adventure with Time Slip)
	(Journey)
	(Adventure with Time Slip)
	(Journey)
	(Adventure with Time Slip)
	(Journey)

	story is structured in 3 sections
	‘journey story’ in 5 stages
	
ending is somewhat rushed
	contracted verb forms make the dialogue realistic
	choice of verb lacks precision which is needed at greater depth
	Handwriting maintains legibility with letters appropriately joined
	The joined handwriting is legible.

	multi-clause sentence containing 2 subordinate clauses to withold information from the reader.
	
	expanded noun phrase conveys information to the reader effectively and adds detail and precision

Preposition and abstract noun constructions function adverbially
	Expanded noun phrases and prepositional phrases convey detail
	Spelling is mostly correct, with occasional errors and inconsistencies - word from Yr 5/6 list spelt incorrectly
	Spelling is mostly correct,but words from Year 3/4 and 5/6 spelt incorrectly

	story opens with a conversation 			
uses dialogue to convey both character and to advance the action
	dialogue introduces the characters, establishes the setting and provides a rationale for the journey, advancing the action in the story from the very beginning.
	Subordinate clause provides additional detail concisely
	fronted subordinate clause			
	
	

	Repetition here of she knew
provides cohesion and emphasises state of mind
	
	Passive form of modal verbs used
	use of the modal verb

	
	

	shares seemingly small details from the scene to help the reader to picture what is happening and to share information about the characters and their relationship without telling the reader explicitly
	
				
			
		

	Use of punctuation inconsistent in terms of accuracy

Use of ellipsis, inverted commas, commas for clarity and after fronted adverbials, exclamation marks, question mark and semi-colon accurate.

Some incorrect usage of colon and semi-colon, insecure use of hypen
	Commas for parenthesis


inverted commas, commas for clarity and after fronted adverbials, dash, brackets for parenthesis used accurately


Incorrect usage of semi-colon
	
	

	Cohesion, within and across sentences and paragraphs, is achieved through adverbials, the use of pronouns, repetition of vocabulary and clause structure
	Cohesion is achieved through adverbials and the use of pronouns

Pronoun before noun supports cohesion within the sentence
				
	Sentence structure and grammar across the piece are controlled effectively but relies too much on fronted adverbials so lacks greater variety of sentence types.
	
	

	Fronted subordinate clause to give reader information before revealing more details about the scene
	
	Multi-clause sentence incorporates subordination and coordination shows control over language.
	
use of the –ing verb to introduce the subordinate clause
	multi-clause sentence deploys a range of clause structures, including a relative clause
	
	



































Narrative - Science Fiction

	Composition
	GPS
	Transcription

	Working at expected standard

	(Science Fiction)

	Science fiction story but mirrors Jack and the Beanstalk in structure
	opening sentence includes a fronted adverbial, an expanded noun phrase and two relative clauses.
	The joined handwriting is legible.

	Within and across sentences and paragraphs, cohesion is achieved through appropriate use of pronouns, adverbials and repetition. Also through integration of dialogue.
	Descriptive detail provided through “ed” verb functioning as an adjective, expanded noun phrases and preposition phrase.
	Spelling is mostly correct with words from the Year 5/6 list correct.

	Vocabulary appropriate to the science-fiction genre sets up story and creates atmosphere
	Modal verb expresses doubt and uncertainty
	

	Ideas are well-organised across paragraphs but language choices not as well developed and lack precision as might be expected for writing at greater depth. 

Verbs to advance action but also for description
	Appropriate use of passive form
	

	integrates descriptive detail at key moments in the story, placing the reader at the heart of the action
	Inverted commas, speech punctuation, commas for clarity and after fronted adverbials, parenthesis, hyphen, ellipsis and semi-colon mostly used correctly
	

	Dialogue convincingly conveys character and advances the action
	
	

	Minimal explanation and fast moving events show awareness of the reader and control of grammatical structures
	
	

	Alternating informal character dialogue and formal narrative voice provides a dramatic conclusion

Contrasts between still of atmosphere and excitement of character
	
	








Narrative - Tension Building in Story

	Composition
	GPS
	Transcription

	Working at greater depth 

	(Story building tension)

	Third and first person perspective included which demonstrate confident control over language
	short phrases in quick succession creates a sense of urgency and excitement
	Spelling is mostly correct

	Sentence structures chosen for effect
	Past and present tense used to distinguish between past narrative and current state
	The joined handwriting is legible

	Precise and appropriate vocabulary choice
	Use of past perfect passive form to build tension
	

	Tense atmosphere created through short sentences and phrases, juxtaposing humour with tension and succinct integration of dialogue
	Controlled multi-clause sentence, incorporating co-ordination and subordination, including a relative clause
	

	Cohesion within and across paragraphs using pronouns, adverbs and ellipsis 
	Range of punctuation is used correctly, including a hyphen to avoid ambiguity, commas to clarify meaning, punctuation of direct speech, and a semi-colon to mark the boundary between 2 independent clauses.
	

	Consistent pronoun usage to clarify meaning
	Precise use of verbs shows strong vocabulary and subtle nuances in vocabulary choice
	

	Figurative language used for humour and effect
	Well chosen preposition phrases add detail
	














Procedural

	Composition
	GPS
	Transcription

	Working at expected standard

	(Instructions - History - mummification)

	adopts a tone similar to that of many popular children’s science books, deliberate and effective control of formality
	deliberate choice of questions and a command sentence ending in an exclamation mark
	Spellings from Year 5/6 are correct.

	Awareness of reader through: informal introduction and conclusion and direct address with questions.
				
numbered steps adopt a more formal tone

Brackets for additional information 
	Use of imperative verbs and balance with passive verbs
	The joined handwriting is legible.

	Cohesion is achieved mostly through the use of fronted adverbials and subordinate clauses using ‘ing’ verbs. 
	Relative clause modifies the expanded noun phrase but wording not as precise as expected for greater depth (can lead to rather than give)
	

	Presentational devices (headings, sub- headings, bullet points and a numbered list), and the linkage between opening and ending, provide overall coherence.
	Modal verbs for ability and possibility
	

	Subject-specific terminology but some vocabulary choices lack control.
	Range of fronted adverbials, including single adverbs, phrases and clauses, delays the use of the imperative verb, providing variety of sentence structure
	

	
	Expanded noun phrase adds detail
	

	
	Consistently punctuated bullet points, commas for clarity (including after fronted adverbials), brackets for parenthesis, and colons to introduce bulleted and numbered lists are used correctly.
	











Prediction

	Composition
	GPS
	Transcription

	Working towards the expected standard

	(What might happen next to main character in story)

	Written in first person, this short piece makes detailed predictions about what will happen next in the book.
	Correct punctuation of direct speech.
	Spelling mostly correct and words from Year 3/4 list correct.

	appropriately informal language, sharing personal ideas but can be too colloquial.
	Many capital letters, full stop and commas used correctly. 

Some words capitalised when they should not be.
	Homophones not always correct.

	Organised chronologically but without paragraphs
	Use of verbs, including modal verbs, is consistent. A child working at expected standard would show greater variety and more sensitivity, with modal verbs capturing a greater degree of possibility.
	Handwriting legible but inconsistencies in the size of some letters so not clear if word has been capitalised or not.

	Cohesion achieved with adverbials.

Attempts to use subordinating conjunctions but does not have control. 

Use of pronouns for cohesion but underused so names are repeated unnecessarily, needs to make greater use of pronouns or noun phrases - e.g. they, the friends.
	Brackets used to provide additional information.
	

	
	Inconsistent use of apostrophes for possession. 
	














Description

	Composition
	GPS
	Transcription

	Working towards the expected standard
	Working at greater depth 
	Working towards the expected standard
	Working at greater depth 
	Working towards the expected standard
	Working at greater depth 

	(Character describing setting in story)
	(Character, setting, tension)
	(Character describing setting in story)
	(Character, setting, tension)
	(Character describing setting in story)
	(Character, setting, tension)

	first-person narrative describes a Victorian street scene from the perspective of main character
	first-person narrative captures the tension and drama	
	Use of verb tenses is not always consistent - alternating between past and present. 
	
	Handwriting legible but rarely joined.
	The joined handwriting is legible.

	paint a picture of the scene, although the focus is often on the feelings of the character rather than a description of the scene
	Creates a tense but excited atmosphere across paragraphs 

present tense, including the progressive, in the first two paragraphs conveys the immediacy of the situation.
	Many capital letters, full stops and commas (including for fronted adverbials) are used correctly, but not consistently. 

The apostrophe for contraction is correct (isn’t) but the apostrophe is also used where it is not needed (street’s).
	range of punctuation is used correctly, including commas to indicate parenthesis, and a semi- colon and dashes to mark the boundary between independent clauses.
	Words from Year 3/4/5/6 lists usually spelt correctly but not always.

Spelling from previous Key Stage not secure - e.g. vowel digraphs, doubled consonants, -ed suffix, some homophones
	Spelling is almost entirely correct, with only occasional errors in unfamiliar or uncommon vocabulary

	attempts to use precise vocabulary to communicate specific ideas but varies in success
	
Repetition and thematically-linked vocabulary choices support cohesion
	
	Single-word sentences and repetition of vocabulary to help build tension
	
	

	adverbs to good effect to build cohesion and add detail across the piece, these are sometimes overused
	
	
	Controlled multi-clause sentence consists of 3 co-ordinated clauses, separated by a semi- colon and a dash
	
Relative clause emphasises the size of the crowd and adds greater force to the later verb ‘erupted’
	
	

	Awareness of the reader through inclusion of small details and use of expanded noun phrases.
	Use of minute recording of physical sensations and vivid description
	
	Expanded noun phrases and precise choice of verbs for effect
	
	

	Combines too many ideas in one sentence. 
	
	
	Adverbs for emphasis
	
	


Diary

	Composition
	GPS
	Transcription

	Working at expected standard
	Working at greater depth
	Working at expected standard
	Working at greater depth
	Working at expected standard
	Working at greater depth

	(History - Queen Victoria)
	(Character - ‘The Giant’s Necklace’) 
	(History - Queen Victoria)
	(Character - ‘The Giant’s Necklace’) 
	(History - Queen Victoria)
	(Character - ‘The Giant’s Necklace’) 

	first-person recount in the form of a diary
	extended first- person narrative imaginatively reconstructing key events in the novel as the diary of the main character
		
captures and maintains the voice
	multi-clause sentence conveys detail concisely through the use of adverbials, preposition phrases and expanded noun phrases, establishing the time, place and purpose
	semi-colon used to separate 2 short independent clauses
	The joined handwriting is legible.
	The joined handwriting is legible.

	establishes a historical perspective to describe the narrator’s observations but authenticity lost by inclusion of some far-fetched events
	appropriate informal tone is established and maintained throughout the piece through the choice of vocabulary and grammatical structures
		
However, this conversational style contrasts with the effective use of more figurative language and descriptive detail	

Integration of dialogue advances the action and inclusion of question positions the reader to share narrator’s perspective
	carefully selects verb forms for meaning and effect: the past perfect, the simple past and modal verb 
	Appropriate selection of verb forms (the present progressive, the simple present, the present perfect, the simple past, and modals)
		
Selection of the progressive form creates a sense of immediacy while simple past denotes reflective comments

Appropriate use of passive form for different effectives - relative clause for formality and in a simile for impact
	Spelling is mostly correct.

	Spelling is mostly correct including from Year 5/6 list.

	coherently organised into paragraphs, with the day’s events developed and expanded through descriptive detail
	Complex shifts in time are skilfully managed across the paragraphs, from the reflective opening, to the flashback of the sequence of events on the beach, and finally to the aftermath of the tragedy. 
	relative clause, incorporating the passive form provide additional detail while maintaining formality.	
	The 2 balanced clauses that follow the colon elaborate on the idea of physical loss expressed in the first clause, while their repetitive structure reinforces a sense of isolation.

	
	

	Cohesion achieved through use of adverbials, use of pronouns and use of synonymous vocabulary.
	A range of devices, including ellipsis and adverbials maintains cohesion within and across sentences and paragraphs.
	While ambitious vocabulary choices have been made throughout, control of these is not always at the level that would be expected from a pupil working t greater depth
	
	
	

	Appropriate vocabulary choices and grammatical structures are selected and mostly maintained successfully in order to adopt a convincingly formal and slightly archaic style.
			
However, occasional slips into informality which means it can’t be judged at greater depth.
	
	Inverted commas, commas for clarity and punctuation for parenthesis (including commas and brackets) are used correctly. Hyphens are correctly used (wine-red, astral-blue, action- packed). The use of the semi- colon is incorrect as it does not mark the boundary between 2 independent clauses.
	
	A colon and a dash mark the boundaries between 3 short independent clauses. 	
	
full range of punctuation taught at key stage 2 is used, including dashes, colons and semi-colons to mark the boundary between independent clauses.		
	
	
































Newspaper Report

	Composition
	GPS
	Transcription

	Working at greater depth

	(Events in story ‘The Giant’s Necklace’)

	draws on the reading of a class novel and successfully précises key events to inform the writing of a report for a local newspaper
	Verb forms, selected for meaning and effect, skilfully manage transitions in time
	All spelling is correct,

	Cohesion is achieved through a range of devices, including pronouns, repetition of place names, and chains of reference
	Carefully-chosen phrases, reflecting the language of sensational newspaper and TV journalism, create a sense of drama
	Word processed but this is appropriate for a newspaper report.

	management of shifts in time between past, present and future events links the factual information, reported witness statements, and editorial comment.
	Modal verbs have been carefully selected to show a contrast between the apparent naivety of the parents and the rather more judgemental stance of the reporter.
	

	Appropriate presentational devices, including a powerful headline and sub-headings, orientate the reader.
	Colon used accurately to mark the boundary between independent clauses,
	

	opens with a succinct formal statement. It provides essential detail and establishes a suitable tone for a newspaper report.
	A range of punctuation is used correctly, including commas to indicate parenthesis, punctuation to indicate direct speech and a hyphen to avoid ambiguity. A dash and a colon are used correctly to mark the boundary between independent clauses.
	

	Control of language - informal for direct speech but formal as the reporter
	
	














2018 - 2019 English Writing Pre-Key Stage Standards

	
	Standard 1
	Standard 2
	Standard 3
	Standard 4
	Standard 5
(Working Towards KS1 Expected Standard)
	Standard 6
(Working at KS1 Expected Standard)

	Composition
	The pupil can:
	The pupil can:  
	The pupil can:
	The pupil can:
	The pupil can, after discussion with the teacher:
	The pupil can, after discussion with the teacher:

	Sentence - oral
	say an appropriate word to complete a sentence when the adult pauses (e.g. ‘ We’re going to the...zoo/park/shop beach’).
	say a clause to complete a sentence that is said aloud (e.g. ‘When we went to the beach today, ... we ate ice cream/I played in the sand/it was hot’).     
	make up their own phrases or short
sentences to express their thoughts aloud about stories or their experiences

	make up their own sentences and say them aloud, after discussion with the teacher

	
	

	Sentence - written
	
	
	write a caption or short phrase using the graphemes that they already know. 
	write down one of the sentences that they have rehearsed. 
	
	

	Narrative
	
	
	
	
	write sentences that are sequenced to form a short narrative (real or fictional)

	write simple, coherent narratives about personal experiences and those of others (real or fictional) 

	Non-fiction
	
	
	
	
	
	write about real events, recording
These simply and clearly

	Punctuation
	
	
	
	
	demarcate some sentences with capital letters and full stops.  
	demarcate most sentences in their writing with capital
letters and full stops, and use question marks correctly when required




	Grammar
	
	
	
	
	
	use present and past tense mostly correctly and consistently

	
	
	
	
	
	
	use co-ordination (e.g. or/and/but) and some subordination
(e.g. when/if /that/ because) to join clauses. 

	Transcription
	The pupil can:
	The pupil can:  
	The pupil can:
	The pupil can:
	The pupil can:
	The pupil can:

	Letter Formation
	draw lines or shapes on a small or a large scale (e.g. on paper or in the air or sand). 
	form correctly most of the 10+ lower-case letters in Standard 2 of English language comprehension and reading 
	form correctly most of the 20+ lower-case letters in Standard 3 of English language comprehension and reading 
	form most lower-case letters correctly
	form lower-case
letters in the correct direction, starting
and finishing in the right place  
	form capital letters
and digits of the correct size, orientation and relationship to one
another and to lower-case letters

	
	
	
	
	
	form lower-case letters of the correct
size relative to one another in some of their writing
	

	Spacing between words
	
	
	
	
	use spacing between words. 

	use spacing between words that reflects the size of the letters














	Spelling
	
	identify or write these 10+ graphemes on hearing corresponding phonemes.

	identify or write these 20+ graphemes on hearing the corresponding phonemes
	identify or write the 40+ graphemes in Standard 4 of English language comprehension and reading on hearing the corresponding phoneme
	
	

	
	
	
	spell words (with known graphemes) by identifying the phonemes and representing the phonemes with graphemes (e.g. in, cat, pot). 

	spell words by identifying the phonemes and representing the phonemes with graphemes, including words with consonant clusters and simple digraphs
(e.g. frog, hand, see, chop, storm, splash)
	segment spoken words into phonemes and represent these by graphemes, spelling some words correctly and making phonically-plausible attempts at others

	segment spoken words into phonemes and represent these by graphemes, spelling
many of these words correctly and making phonically plausible attempts at others


	
	
	
	
	spell a few common exception words (e.g. I, the, he, said, of) .  
	spell some common exception words*

	spell many common exception words*




English writing
Using the English writing pre-key stage standards
• The six standards in this framework contain a number of ‘pupil can’ statements. To judge that a pupil is working at a standard in English writing, teachers need to have evidence which demonstrates that the pupil meets the standard described overall.
• A pupil’s writing should meet all of the statements within the standard at which they are judged. However, teachers can use their discretion to ensure that, on occasion, a particular weakness does not prevent an accurate judgement from being made of a pupil’s attainment overall. A teacher’s professional judgement about whether the pupil has met the standard overall takes precedence. This approach applies to English writing only.
• A particular weakness could relate to a part or the whole of a statement (or statements), if there is good reason to judge that it would prevent an accurate judgement from being made.
• As stated on page 3, teachers should assess each individual pupil based on their own method of communication, and disregard statements which a pupil is physically unable to access.  
